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Abstract

Reading proficiency is a fundamental skill crucial for academic success. However, some
children encounter reading difficulties stemming from decoding or linguistic comprehension
challenges. This need analysis aims to identify the reading fluency module needs for junior
secondary school students in Sri Lanka who have reading difficulties. The objectives are to
find out the teachers' awareness of children with reading difficulties, to find out the teachers'
perception of module needs for teaching reading to children with reading difficulties, and to
find out the need for Smart Reading Module (SRM) development. An adapted questionnaire
was used, involving 164 (59.8% female and 40.2% male) junior secondary teachers from the
Puttalam South Division in Sri Lanka. SPSS version 29 facilitated robust data analysis. The
surveyed teachers, 78.7% recognized reading difficulties as significant obstacles. A striking
93.9% supported teaching children with reading challenges, emphasizing the importance of
reading fluency for academic success and the potential for effective intervention programs.
Moreover, 85% found teaching reading to such children highly challenging. Additionally,
82.3% highlighted the necessity of a structured module for reading instruction. Furthermore,
90.9% advocated for Smart Reading Module (SRM) resources, including teacher guides with
guidance and lesson plans for effective teaching.

Keywords: Need Analysis, Teaching Intervention, Children with Reading Difficulties, Sri Lanka.

Introduction

Reading is a fundamental skill critical to a child's academic and personal development. It is a
cognitive process that involves various skills working together to derive meaning from text
(Grabe & Stoller, 2019). The acquisition of reading skills is a crucial milestone in a child's
educational journey, often beginning in primary school (Lachmann, 2018). Reading is a
complex human behavior with the ultimate goal of comprehension, which is the ability to
understand and interpret written text (Westerveld et al., 2020). The ability to read is a
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significant predictor of a student's future academic performance, making early literacy
achievement a focal point in early childhood education (Auletto & Sableski, 2018).

Literacy, closely linked to reading, plays a vital role in individual lives and society at
large. Reading is integral to education, employment, leisure, and social interactions, with
literacy being highly valued for its contributions to social and economic progress (Qrgez &
Rashid, 2017). Fluent reading skills serve as a foundational element for academic success, yet
many children encounter challenges in the process of learning to read (Clayton et al., 2019).
It is expected that children acquire reading skills at an early age, but some face hurdles due
to decoding or linguistic comprehension difficulties.

Children grappling with reading difficulties confront significant obstacles throughout
their educational journey. Sri Lanka, like many other nations, has a portion of its student
population experiencing reading difficulties. This study offers an overview of the current
landscape of reading difficulties. Moreover, it emphasizes the potential of module-based
teaching interventions as a viable solution to address this pressing issue.

Literature Review

The Children with Reading Difficulties

Reading difficulty is one of the problems in learning to read. It is a common problem in reading
which occurs in individuals who are of normal intelligence. Children with weaknesses in both
word reading and language comprehension are referred to as generally poor readers
(Colenbrander et al., 2018). Reading comprehension draws on both decoding and linguistic
comprehension, and poor reading comprehension can be the consequence of a deficit in
either of these skills (Snowling et al., 2019). Struggling readers struggle in both decoding and
linguistic comprehension (Capin, et al., 2021). Poor readers in primary school usually have
difficulties with word reading. They often fail to especially make the transition from letter-by-
letter phonological recoding to recognizing words directly by lexical access (Miiller et al.,
2020).

Children and adolescents with reading difficulties display a range of potential
difficulties related to foundational academic skills, including deficits in basic word reading,
decoding unfamiliar words (i.e., using phonological processing to sound them out), reading
words accurately and fluently, and comprehending written material (Ward et al., 2018).

Garden variety poor readers are not considered to have dyslexia if they have lower
intelligence or have missed educational opportunities. Garden variety poor readers have
underdeveloped reading circuits as a result of insufficient instruction and developmental
delay (Farukh, et al., 2020). It is important to remember that when investigating reading
fluency among poor readers, their reading rate and reading accuracy are lower than that of
their peers. Also, poor readers tend to produce a higher number of reading errors as well as
have similar difficulties with reading prosody (Ceylan & Baydik, 2018).

Early identification and Intervention play a crucial role in the reading development of
children with reading difficulties. Reading intervention programs provide the foundation for
the educational success of students, especially those who are considered struggling readers
(Auletto & Sableski, 2018). Ideally, children who are at risk for reading failure should be
identified before the onset of reading instruction and provided with special attention and
support to prevent reading failure (Poulsen et al., 2017). Children with low reading skills had
lower language skills than the group with high reading skills. Early intervention to develop
language skills helps children to read fluently (Reikerds & Dahle, 2022). Educational
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intervention can help dyslexic students to overcome their problems, otherwise, it will
continue affecting an individual's life (Franklin, 2018).

Current Interventions for Reading Difficulties

The educational policies in Sri Lanka, designed to cater to the unique needs of children with
disabilities, have been reinforced by right-to-education policies that aim to foster inclusive
practices. However, in Sri Lanka, a notable disparity exists between the outlined policy
objectives and their practical implementation, particularly among government ministries
responsible for disability-inclusive education (Grimes & Cruz, 2021). Despite Sri Lanka's
enduring commitment to free education since 1948, a considerable number of schools in the
country encounter challenges in delivering accessible facilities and adequately trained
educators to support students with disabilities, primarily due to disparities in available
resources (Nanayakkara, 2022).

Sri Lanka currently lacks a national-level program for identifying and addressing
reading difficulties among students, with minimal attention devoted to specific learning
disorders like dyslexia (Hettiarachchi, 2021). Consequently, students with special needs
receive inadequate support both from teachers and school administrations (Kasturiarachchi,
2020).

Research on inclusive education for all students in Sri Lanka has revealed that children
with special needs have been overlooked due to a lack of awareness. Shockingly, 97% of
teacher trainers and 94% of teachers in the country lacked a clear understanding of dyslexia.
This lack of awareness, coupled with delayed identifications, significantly contributes to the
struggles faced by slow learners (Indrarathne, 2019). Data from the Trends in International
Mathematics and Science Study (TIMSS) highlights a worrisome pattern in student
achievement, where 87.38% of students score below the passing mark of 40, primarily due to
poor reading skills (NEREC, 2016). To address these issues, studies recommend a
comprehensive focus on policy and practices in Sri Lanka. Key suggestions include developing
a screening tool that is translated and validated in both Sinhala and Tamil, early identification
and intervention, and awareness programs for healthcare workers and teachers
(Hettiaarachi, et al., 2018).

Additionally, studies focused on special education underscore the subpar
performance of special education in Sri Lankan schools. Peries et al., (2021) study on primary
school teachers' readiness to identify children with dyslexia found that over half of the
participants lacked adequate awareness of the tools and processes used to identify dyslexia
in their context. However, they exhibited positive attitudes toward engaging in the
identification of dyslexia.

Furthermore, heavy workloads have left teachers struggling to effectively address the
needs of students with special needs. In the study, three-quarters of teachers reported
difficulties in teaching students with special needs (Furuta & Alwis, 2017). Notably, the
interventions in the Sri Lankan context have been primarily focused on Sinhala-speaking
children, often failing to identify poor readers and provide research-based assistance.

The Need for Module-Based Teaching Interventions

The goal of a needs assessment is to precisely identify existing gaps, evaluate the associated
costs, and determine which gaps require immediate attention. Needs analysis, as an integral
component of this process, delves into the gaps identified during the assessment (Matusky,
2018). A needs assessment serves as the systematic documentation of the disparities
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between current outcomes and desired outcomes. Professionals can overcome challenges
and enhance the effectiveness of their organization's needs assessments, thereby improving
performance and adding measurable value both within and outside the organization
(Kaufman & Christensen, 2019).

In the realm of language teaching, identifying needs takes center stage in course
design, especially when adopting a learner-centered approach (Ozdemir, 2018). Needs
analysis, as the initial phase, focuses on recognizing learners' requirements and desired
outcomes. Consequently, a needs analysis has been conducted to ascertain the necessity of
module-based interventions for junior secondary children encountering reading difficulties in
Sri Lanka.

This needs analysis aims to discern the level of awareness among teachers and their
need for module-based instructional interventions tailored to Tamil-speaking children with
reading difficulties in Sri Lanka. Surprisingly, no prior studies have explored the prerequisites
for interventions specifically designed for Tamil-speaking children grappling with reading
difficulties. As a result, there exists a compelling and immediate demand for the identification
and development of module-based teaching interventions that cater to the unique needs of
this group of children in Sri Lanka.

Study Objective
The primary objective of this research is to assess the need for module-based reading
interventions for children facing reading difficulties in Sri Lanka. The specific goals are
e Tofind out the teachers' awareness of children with reading difficulties,
e Tofind out the teachers' perception of module needs for teaching reading to children
with reading difficulties, and
e To find out the need for Smart Reading Module (SRM) development.

Methodology

With permission from Peries et al. (2021), the survey questionnaire was modified, validated,
and translated into Tamil to identify the module's need for teaching intervention. Then the
researcher prepared the Google form in four pages with instructions. The survey
guestionnaire was sent to randomly assigned contact of the 164 teachers of junior secondary
classes in Tamil medium schools of the Puttalam South Educational Division. Participants were
given access to the Google form via email and WhatsApp. The researcher confirmed the
participants' participation via WhatsApp message and instructed them to complete the online
survey and save it with their phone numbers. Moreover, they were encouraged to respond
to the survey with small remuneration for the mobile top-up.

The need analysis questionnaire was computed in SPSS ver. 29 for analysis. The
guestionnaire's Part 1 basic biographical data and Part 2 survey questions on teachers'
general knowledge of reading difficulties were both analyzed using descriptive statistical
methods. Cross-tabulation analysis was used to examine how Part 3 teachers perceived
module needs and Part 4 teachers' needs for module development.

Results

Background Information

Part | of the need analysis questionnaire encompassed essential biographical inquiries aimed
at gathering respondents' background information. These inquiries encompassed gender,
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school type, current main grade/class of instruction, primary subject of teaching, classroom
student count, highest educational attainment, and teaching experience.

A total of 164 teachers actively participated in this study, offering their insights into
the module requirements for enhancing reading fluency among junior secondary students
grappling with reading difficulties in Sri Lanka. The participant demographics showcased a
gender distribution, with 59.8% being female and 40.2% being male junior secondary
educators. Notably, many of these teachers work in crowded classrooms. The majority of
respondents identified as Tamil language teachers, while social sciences and teachers of other
subjects constituted the secondary respondent group. Approximately one-third of the
participants held university degrees, with the remaining teachers being trained in their
respective fields. It's noteworthy that 39.9% of teachers represented the younger
demographic, possessing 1 to 5 years of teaching experience, while 40.1% were seasoned
educators with 11 years of experience or more.

Teachers' General Knowledge and Awareness of Children with Reading Difficulties

The first objective is to find out the teachers' awareness of children with reading difficulties.
Part 2 of the need analysis questionnaire is about the teachers' general knowledge of reading
difficulties which is analyzed with descriptive statistical methods. This part included 12
guestions that were separated into two sections. Question 1 to 3 are on the teachers'
knowledge of children with reading difficulties and Question 4 tol2 is on the teachers'
awareness of children with reading difficulties. Table 1 shows the teachers' general
knowledge and awareness of reading difficulties.

Table 1
The teachers’ knowledge and awareness of children with reading difficulties
Frequency Percent

Teachers’ Knowledge of Children withDisagree 2 1.2
Reading Difficulties Neutral 33 20.1
Agree 112 68.3
Strongly Agree 17 104
Total 164 100.0
Teachers’ Awareness of Children withDisagree 1 .6
Reading Difficulties Neutral 9 5.5
Agree 98 59.8
Strongly Agree 56 34.1
Total 164 100.0

Table 1 presents noteworthy findings regarding the teachers' awareness of children
facing reading difficulties. Notably, a substantial percentage of teachers displayed a strong
level of awareness, with 10.4% strongly agreeing and 68.3% in agreement. Additionally, 20.1%
expressed a neutral stance, while only 1.2% disagreed. This data underscores that the
majority of teachers (approximately 94%) demonstrated a positive level of awareness
concerning children with reading difficulties. Furthermore, nearly 60% of teachers were in
agreement, with an additional 34.1% strongly agreeing, indicating a confident and informed
level of awareness regarding these students' challenges.

Table 2 shows the descriptive statistics of the individual items of the teachers'
knowledge and awareness of children with reading difficulties. According to Table 2, reading
difficulty is a common difficulty involved in reading (M= 3.91, SD= .686), reading difficulties
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can be minimized (M= 4.49, SD= .669), and reading difficulties can be minimized significantly
with more practice (M= 4.55, SD=.649). It is evidence of the significant level of the teacher's
knowledge of children with reading difficulties. Furthermore, the teachers' awareness of
children with reading difficulties is explored. The rating for almost all the children with reading
difficulties has a common set of problems (M=4.18, SD= .658), children with reading
difficulties have difficulty with spelling (M=4.02, SD= .669), children with reading difficulties
have difficulty learning letter names (M=4.00, SD=.674), and children with reading difficulties
have difficulty in learning letter sounds (M=3.88, SD=.699) are high.

Table 2
The descriptive statistics of the individual items teachers' knowledge and awareness of
children with reading difficulties

N Min Max M SD

Reading difficulty is a common difficulty involved 164 2 5 3.91 .686

in reading

Reading difficulties can be minimized 164 1 5 4.49 .669

Reading difficulties can be minimized significantly 164 1 5 4.55 .649

with more practice

Children who can’t read properly are usually having 164 1 5 1.83 .819

low intelligence

Children with reading difficulties have difficulty 164 2 5 4.02 .669

with spelling

Children with reading difficulties have difficulty 164 2 5 4.00 .674

learning letter names

Children with reading difficulties have difficulty 164 2 5 3.88 .699

learning letter sounds

Children with reading difficulties can read correctly 164 1 5 3.49 .763

only if read slowly

If a child reads around a one-grade level below, 164 1 5 3.31 .803

there is a very high chance of having reading

difficulties

Almost all children with reading difficulties have a 164 2 5 4.18 .658

common set of problems

Valid N (listwise) 164

Meanwhile, the rating for children who can't read properly usually having low

intelligence (M=1.83, SD= .819) indicates the teachers' disagreement with the statement
which proves that the teachers can differentiate the children with low intelligence and normal
children.

Teachers' Perception of Teaching Reading

The second objective is to find out the teachers' perception of module needs for teaching
reading to children with reading difficulties. The need analysis questionnaire part 3 included
14 guestions on the teachers' perception of module needs for teaching reading to children
with reading difficulties. The need analysis questionnaire part 3 has four sections namely
Question 1 -3 is about teachers' perception of teaching reading, Question 4 and 5 challenges
in teaching reading, Question 6 and 7 is about the development of systematic module, and
Question 8 to 14 is about the skills of reading in reading development. The teachers'
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perception of teaching reading, challenges, systematic modules, and skills of reading
development are cross-tabulated with gender preferences. Table 3 shows the cross-
tabulation of the teachers' perception of teaching reading with gender preferences.

Table 3
Teachers' perception of teaching reading with gender preferences.
Gender Total
Female Male
Teachers' perception of  Disagree 1 0 1
teaching reading Neutral 7 2 9
Agree 58 40 98
Strongly Agree 32 24 56
Total 98 66 164

According to Table 3, the cross-tabulation of the teachers' perception of teaching
reading with gender preferences shows high ratings. The teachers agree for teaching reading
agree (n=98) (female=58, male=40), strongly agree (n=56) (female 32, male =24), neutral
(n=9), and disagree (n=1). 154 teachers out of 164 recommend teaching reading. This
indicates the teachers’ perception of the teaching of reading is significant for children with
reading difficulties. They agree that reading fluency is important for academic success,
remedy programs can help children with reading difficulties to develop reading fluency, and
teaching to read can help children with reading difficulties develop fluency. Table 4 shows the
teachers’ agreement on challenges in teaching reading.

Table 4
Teachers' agreement on challenges in teaching reading.
ender otal
emale ale
Teachers' perception of challenges inDisagree
teaching reading Neutral 3
Agree 7 4 1
Strongly Agree 7 3 0
Total 8 6 64

According to Table 4, teaching reading to children with reading difficulties is
challenging. Teaching reading is a challenging task for 141 teachers. 50 teachers (f=27, m=23)
strongly agree, and 91 teachers agree (f=57, m=34). However, 22 teachers were neutral about
the challenges of teaching reading. This explicates that up to 85 percent of the teachers face
challenges in the classroom teaching children with reading difficulties and 15 percent of them
have no challenges.

Table 5 presents the teachers' perception of the systematic module's need for
teaching reading. 135 out of 164 teachers demand the systematic module for the teaching
reading that includes agree (n=114 (f=71, m=43)), and strongly agree (n=21 (f=14, m=7). 26
teachers hold neutral and 3 teachers disagree with the module-based teaching reading to
children with reading difficulties.
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Table 5
Teachers' perception of systematic module need for the teaching reading
Gender Total
Female Male
Teachers' perception of Disagree 3 0 3
systematic module Neutral 10 16 26
Agree 71 43 114
Strongly Agree 14 7 21
Total 98 66 164

Teachers were asked to provide their perception of teaching reading skills and their
contribution to reading fluency development. Table 6 shows the teachers' perception of
reading skills.

Table 6
Teachers' perception of reading skills
Gender Total
Female Male
Teachers' perception of teaching Disagree 1 0 1
reading skills Neutral 6 10 16
Agree 73 48 121
Strongly Agree 18 8 26
Total 98 66 164

According to the table 6, 121 teachers agree (f=73, m=48) and 26 teachers strongly
agree (f=18, m=8) that phonological awareness, sound-symbol association, syllable
instruction, morphology instruction, syntactic instruction, semantic instruction, and reading
comprehension help children with reading difficulties to develop reading fluency. However,
16 teachers (f=6, m=10) hold neutral positions and one teacher disagrees on the skills of
reading fluency development.

Need for Smart Reading Module (SRM) Development

The third objective is to find out the need for Smart Reading Module (SRM) development as
part of the teaching intervention for children with reading difficulties in Sri Lanka. The need
analysis questionnaire part 4, comprises three sections the skill to be considered in SRM
development, strategies considered in SRM development, and the need for teachers’ guide
and student's exercise book in SRM development. The teachers’ need for SRM development
was analyzed with measures of variability to describe the diversity in the distribution of the
skills, strategies, and need for teachers' guides and student exercise books in SRM
development. The histograms are used to visually compare the data and to illustrate the
major features of the distribution of the data. Table 7 shows the teachers’ agreement on the
skills for SRM development.
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Table 7
The teachers’ agreement on the skills for SRM development.
Frequency Percent
Valid Disagree 1 .6

Neutral 12 7.3
Agree 126 76.8
Strongly Agree 25 15.2
Total 164 100.0

According to Table 7, the teachers agree to the reading skills to be included in the
Smart Reading Module. 92.1 percent of the teachers (strongly agree =15.2%, agree =76.8%)
recommend the reading skills to consider during the module development. 7.3 percent hold
the neutral position and 0.6 percent of the teachers disagree with the skills. They agreed on
the reading skills of phonological awareness, sound-symbol association, syllable instruction,
morphology, syntax instruction, semantics instruction, and reading comprehension.
Moreover, 92.1 percent of the teachers' agreements support teaching readers to connect
readers' background knowledge to develop reading comprehension. Figure 1 illustrates the
distribution of the data.

Figure 1.
The teachers’ agreement on the skills for SRM development.

Mean = 4.07
Std. Dev. = 497
M=164

125

100

Frequency

Table 8 shows the teachers’ agreement on teaching reading strategies to be included
in the Smart Reading Module. 88.4 percent of the teachers (strongly agree =21.3%, agree
=67.1%) recommend the teaching reading strategies to consider during the module
development. 11.0 percent hold the neutral position and 0.6 percent of the teachers disagree
with the teaching reading strategies.
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Table 8
The teachers’ agreement on teaching reading strategies to be included in the Smart Reading

Module

Frequency Percent
Valid Disagree 1 .6
Neutral 18 11.0
Agree 110 67.1
Strongly Agree 35 21.3
Total 164 100.0

They recommend using multi-sensory teaching and learning methods, and systematic
and explicit teaching methods in the teaching intervention. In addition to that they believe
that the interactive kit media is appropriate to attract and motivate students to get involved
in a variety of cognitive and linguistic activities in teaching intervention. Figure 2 illustrates
the distribution of the data.

Figure 2
Strategies to be considered in SRM development

120 Mean = 4.09
Std. Dev. = 584
N =164

100
80

60

Frequency

40

20

1.00 200

The primary aim of the teaching reading intervention is the development of the
teacher guide and students’ exercise book. The need analysis questionnaire included five
guestions to obtain the teachers’ ratings. Question 12 — 14 is about the guidance and lesson
plans, the teacher guide, and the length of lessons in the teacher guide teaching intervention.
Question 15 and 16 is about the students' exercise book that includes exercise worksheets for
pupils, and provide suggested activity pacing for the activities in a lesson, using a range of
minutes. Table 9 shows the need for teacher guides and student exercise books in module
development.
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Table 9
The need for a teacher guide and students' exercise book
Frequency Percent
Valid Disagree 1 .6

Neutral 14 8.2
Agree 99 58.2
Strongly Agree 50 29.4
Total 164 96.5

Table 9 illustrates the need for teacher guides and student exercise books in SRM
development. 60.4 percent of the teachers agree and 30.5 percent of the teachers strongly
agree with the teacher guide and students' exercise books. 8.5 percent of them hold neutral
and 0.6 percent of them disagree with the module.

Almost 90.9 percent of the teachers welcome the teacher guide and students' exercise
books for the SRM-based teaching intervention for children with reading difficulties. They
recommend the SRM-based teacher guide be produced with guidance and lesson plans, and
limited lessons. Moreover, their agreements support the creation of a student's exercise book
with exercise worksheets and activities targeting reading fluency development. Figure 3
provides clear visualization of the data on the needs for teacher guides and students' exercise
books.

Figure 3
The need for teacher guides and students' exercise books

120 Mean = 4.21

Stel. Dev. = 612
N =164
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Findings
In this study, 164 teachers were involved in assessing the essential factors for improving
reading skills in junior secondary students with reading difficulties in Sri Lanka. Among them,
59.8 percent were female teachers, while 40.2 percent were male. These teachers often
worked in overcrowded classrooms, with many specializing in Tamil language instruction and
other subjects. About one-third had university degrees, and the remaining teachers had
specialized training. The participants included both early-career teachers (39.9 percent) and
experienced educators with over a decade of teaching experience (40.1 percent).

This study revealed the remarkable awareness of junior secondary teachers regarding
students with reading difficulties. A significant 78.7 percent of these teachers demonstrated
a profound understanding of these challenges, considering them prevalent obstacles in the
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field of reading. They firmly believed that practice could significantly mitigate these obstacles.
Furthermore, an impressive 87.3 percent of these educators astutely recognized that
students facing reading difficulties possessed average intelligence, highlighting their ability to
distinguish between these students and their peers without such challenges.

The findings also highlighted teachers' deep understanding of various aspects of
reading skills. They recognized that students with reading difficulties often struggled with
spelling, recognizing letter names, and mastering phonetics. Moreover, teachers understood
that these students might need to read slowly for better comprehension. They were also
aware of the increased risk of reading difficulties among students with below-average reading
abilities. These insights showcased teachers' readiness to effectively address these
challenges.

The study delved into the need analysis questionnaire, specifically its third part, which
explored teachers' perceptions of teaching reading, the challenges they faced, the
development of systematic modules, and the essential skills required for reading
development. Gender preferences were considered in cross-tabulation analysis of this data.
These findings illuminated the substantial emphasis teachers placed on teaching reading to
children with reading difficulties. Out of 164 responses, an impressive 93.9 percent, including
90 females and 54 males among junior secondary teachers, strongly advocated for instructing
such children in reading. They believed reading fluency was pivotal for academic success and
that intervention programs could significantly enhance reading proficiency in these students.
However, 85 percent of teachers expressed that teaching reading to such children was one of
the most challenging aspects of their professional duties, highlighting its complexity.

Furthermore, a remarkable 82.3 percent of junior secondary teachers passionately
underscored the need for a systematic module tailored to the teaching of reading. Their
recommendations encompassed a comprehensive spectrum of reading skills, including
phonological awareness, sound-symbol association, syllable instruction, morphology
instruction, syntactic instruction, semantic instruction, and reading comprehension. These
components, in their view, were indispensable for nurturing reading fluency in children facing
reading difficulties. In essence, these findings underscored the teachers' recognition of the
critical role of reading fluency in academic achievement, their acknowledgment of the
challenges intrinsic to teaching reading to children with difficulties, and their fervent advocacy
for the development of systematic modules encompassing a comprehensive array of reading
skills.

The study also explored the fourth part of the need analysis questionnaire, which
delved into crucial skills for module development, strategies for module development, and
the necessity of teacher guides and students' exercise books. Impressively, 92.1 percent of
junior secondary teachers passionately supported the inclusion of specific reading skills in the
SRM-based module. These skills encompassed phonological awareness, sound-symbol
association, syllable instruction, morphology, syntax instruction, semantics instruction, and
reading comprehension. The primary aim was to connect readers' background knowledge
effectively, enhancing reading comprehension—a fundamental goal of the teaching
intervention. Additionally, 88.4 percent of teachers emphasized multi-sensory teaching,
systematic and explicit approaches, and the use of interactive kit media for engaging students
in cognitive and linguistic activities within the intervention.

The primary focus of the teaching reading intervention is centered around the
development of teacher guides and students' exercise books tailored for junior secondary
children with reading difficulties. Remarkably, 90.9 percent of junior secondary teachers

555



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND
DEVELOPMENT

advocate for the incorporation of these resources in the SRM-based teaching intervention for
children with reading difficulties. Their recommendations include the production of an SRM-
based teacher guide equipped with guidance and lesson plans, ensuring concise lessons for
effective teaching. Moreover, they emphasize the creation of students' exercise books, which
should feature exercise worksheets and activities designed to target the development of
reading fluency.

In essence, these findings underscore the critical role of specific reading skills, teaching
methods, and educational resources, such as teacher guides and students' exercise books, in
the development of effective teaching interventions for children with reading difficulties.

Discussion and Conclusion

In this study involving 164 junior secondary teachers in Sri Lanka, a comprehensive
exploration was conducted to understand the needs for enhancing reading fluency among
children with reading difficulties. The participants consisted of approximately 60% female and
40% male teachers, most of whom worked in overcrowded classrooms, with many
specializing in teaching the Tamil language. The teachers' qualifications were diverse, with
about one-third holding university degrees and the rest having specialized training. In terms
of experience, the distribution was fairly balanced, with around 40% being early-career
teachers and an equal percentage having over a decade of teaching experience.

The study unveiled a remarkable level of awareness among these teachers regarding
children with reading difficulties. The majority recognized these challenges as pervasive and
believed that they could be improved with consistent practice. Moreover, the teachers
exhibited a keen understanding of the specific reading challenges faced by children with
difficulties, including spelling, letter recognition, and the need for slower reading. This
indicated their profound comprehension of these issues and their readiness to address them
effectively.

The research also emphasized the teachers' strong emphasis on teaching reading to
children with reading difficulties, acknowledging its pivotal role in academic success. Despite
the perceived challenges, teachers advocated for systematic modules encompassing a
comprehensive range of reading skills. They recognized the importance of specific reading
skills, teaching methods, and educational resources, such as teacher guides and students'
exercise books, in developing effective interventions for these children. Overall, the findings
underscore the pressing need for tailored support to nurture proficient and confident readers
among struggling students.

The results of this need analysis provide contemporary insights from junior secondary
teachers in Sri Lanka. Previous studies by Grimes and Cruz (2021) and Nanayakkara (2021)
had highlighted the absence of practical and accessible standards in Sri Lanka's special
education policy. Similarly, research by Hettiarachchi (2021) and Kasturiarachchi (2020)
underscored the inadequacies in identifying and accommodating poor readers within schools,
a concern validated by the current study. Up to 90% of junior secondary teachers in this study
emphasized the imperative need for systematic module-based identification and intervention
practices for children with reading difficulties.

In contrast, Indrarathne's (2019) research had revealed teachers' lack of awareness
regarding children with reading difficulties and delayed identification. However, the findings
of the present need analysis diverge from her study. Here, 78.7% of junior secondary teachers
demonstrated a strong awareness of children with reading difficulties. They firmly recognized
the significance of reading fluency for academic success and made earnest attempts to
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identify struggling readers through conventional methods like reading textbooks and
classroom activities. However, they encountered challenges due to the absence of research-
based tools for identifying children with reading difficulties. Their belief in the potential of
remedial programs to enhance reading fluency underscores the importance they attribute to
teaching reading as a vital component of fluency development among children facing reading
difficulties.

Limitations
While this study provides valuable insights into the needs and perspectives of junior
secondary teachers in Sri Lanka regarding children with reading difficulties, it is important to
acknowledge its limitations. Firstly, the study's sample size was relatively small, consisting of
164 teachers from specific regions. This might limit the generalizability of the findings to a
broader population of teachers in Sri Lanka.

Secondly, the study primarily relied on self-report data from teachers, which can be
subject to social desirability bias, where participants may respond in a way they perceive as
socially acceptable. This bias could influence the accuracy of their responses.

Recommendations

To address these limitations and build on the study's findings, several recommendations can
be made. Future research should aim for a larger and more diverse sample of teachers from
various regions in Sri Lanka to enhance the representativeness of the findings. Additionally, a
mixed-methods approach that combines surveys with classroom observations or interviews
could provide a more comprehensive understanding of teachers' practices and challenges in
teaching children with reading difficulties.

Furthermore, efforts should be made to develop research-based tools and
interventions to assist teachers in identifying and supporting students with reading difficulties
effectively. Collaborative initiatives between educational researchers, policymakers, and
teachers can help bridge the gap between research and practice, ultimately benefiting
struggling readers in Sri Lanka.

References

Auletto, K. C., & Sableski, M. (2018). Selecting a reading intervention program for struggling
readers: A case study of an urban district. International Journal of Educational Reform.
https://doi.org/10.1177/105678791802700301

Capin, P., Cho, E., Miciak, J., Roberts, G., & Vaughn, S. (2021). Examining the Reading and
Cognitive Profiles of Students with Significant Reading Comprehension Difficulties.
Learning Disability Quarterly, 44(3), 183-196.
https://doi.org/10.1177/0731948721989973

Ceylan, M. & Baydik, B. (2018). Reading skills of students who are poor readers in different
text genres. Cypriot Journal of Educational Science. 13(2), 178-191.

Clayton, F. J., West, G., Sears, C., Hulme, C., & Lervag, A. (2019). A longitudinal study of early
reading development: Letter-Sound knowledge, phoneme awareness, and RAN, but
not Letter-Sound Integration, predict variations in reading development. Scientific
Studies of Reading, 24(2), 91-107. https://doi.org/10.1080/10888438.2019.1622546

Colenbrander, D., Ricketts, J., & Breadmore, H. L. (2018). Early identification of Dyslexia:
Understanding the issues. Language Speech and Hearing Services in Schools, 49(4),
817-828. https://doi.org/10.1044/2018 Ishss-dyslc-18-0007

557


https://doi.org/10.1177/105678791802700301
https://doi.org/10.1177/0731948721989973
https://doi.org/10.1080/10888438.2019.1622546
https://doi.org/10.1044/2018_lshss-dyslc-18-0007

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND
DEVELOPMENT

Farukh, A., Shujaat Ali, S., & Shahid, M. (2020). The Role of Nonverbal 1Q in Screening Batteries
for Reading Deficits. Journal of Education & Social Sciences, 8(2), 33-39.
https://doi.org/10.20547/jess0822008203

Franklin, D., (2018). Helping Your Child with Language-Based Learning Disabilities: Strategies
to Succeed in School and Life with Dyscalculia, Dyslexia, ADHD, and Auditory
Processing Disorder (1st Ed.). New Harbinger Publications. Oakland, CA.

Furuta, H., & Alwis, K. A. C. (2017). Teaching Students with Special Educational Needs in an
Inclusive Educational Setting in Sri Lanka: Regular Class Teacher’s View. Journal of
International Cooperation in Education, 19(2), 1-18.

Grabe, W., & Stoller, F. L. (2019). Teaching and researching reading. In Routledge eBooks.
https://doi.org/10.4324/9781315726274

Grimes, P., & Cruz, A. (2021). Disability-Inclusive Education Practices in Sri Lanka, United
Nations Children’s Fund Regional Office for South Asia, Kathmandu.

Hettiaarachi, S., Ranaweera, M., Walisundara, D., Daston-Attanayake, L., & Das, A. K. (2018).
Including all? Perceptions of Mainstream Teachers on Inclusive Education in the
Western Province of Sri Lanka. INTERNATIONAL JOURNAL OF SPECIAL EDUCATION,
33(2), 427-447.

Hettiarachchi, D. (2021). An overview of dyslexia. Sri Lanka Journal of Child Health, 50(3), 529.
https://doi.org/10.4038/sljch.v50i3.9741

Indrarathne, B. (2019). Accommodating Learners with Dyslexia in English Language Teaching
in Sri Lanka: Teachers’ Knowledge, Attitudes, and Challenges. TESOL Quarterly, 53(3),
630—654. https://doi.org/10.1002/tesq.500

Kasturiarachchi, C. (2020). Rights for Education: School Support and Education Development
of Differently-Abled Students with Special Education Needs in the Sri Lankan
Government Schools. International Journal of All Research Writings, 1(11), 38—-48.

Kaufman, R., & Christensen, B. D. (2019). Needs Assessment: Three Approaches with One
Purpose. Performance Improvement. https://doi.org/10.1002/pfi.21840

Lachmann, T. (2018). Reading and Dyslexia: the Functional Coordination Framework. In
Literacy studies (pp. 271-296). https://doi.org/10.1007/978-3-319-90805-2_13

Matusky, R. (2018). Needs Assessment vs. Needs Analysis — What's the Difference? Medium.
Retrieved from:  https://medium.com/@Randy_Matusky/needs-assessment-vs-
needs-analysis-whats-the-difference-54a9eef0b44c

Midller, B., Richter, T., & Karageorgos, P. (2020). Syllable-based reading improvement: Effects
on word reading and reading comprehension in Grade 2. Learning and Instruction, 66,
101304. https://doi.org/10.1016/j.learninstruc.2020.101304

Nanayakkara, S. (2021). Teaching inclusive physical education for students with disabilities:
reinvigorating in-service teacher education in Sri Lanka. Sport, Education and Society,
27(2), 210-223. https://doi.org/10.1080/13573322.2021.1964462

NEREC. (2016). Patterns and Trends in Achievement TIMSS. Faculty of Education. The
University of Colombo. Sri Lanka.

Ozdemir, N. 0. (2018). Needs Analysis. The TESOL Encyclopedia of English Language Teaching,
1-6. https://doi.org/10.1002/9781118784235.eelt0200

Peries, W. A. N. N, Indrarathne, B., Jayamanne, B. D. W., Wickramasekara, T. D., Alwis, K. A.
C., & Jayatilleke, A. U. (2021). Primary school teachers’ readiness in identifying
children with dyslexia: A national survey in Sri Lanka. Dyslexia, 27(4), 486-509.
https://doi.org/10.1002/dys.1696

558


https://doi.org/10.20547/jess0822008203
https://doi.org/10.4324/9781315726274
https://doi.org/10.4038/sljch.v50i3.9741
https://doi.org/10.1002/tesq.500
https://doi.org/10.1002/pfi.21840
https://doi.org/10.1007/978-3-319-90805-2_13
https://medium.com/%40Randy_Matusky/needs-assessment-vs-needs-analysis-whats-the-difference-54a9eef0b44c
https://medium.com/%40Randy_Matusky/needs-assessment-vs-needs-analysis-whats-the-difference-54a9eef0b44c
https://doi.org/10.1016/j.learninstruc.2020.101304
https://doi.org/10.1080/13573322.2021.1964462
https://doi.org/10.1002/9781118784235.eelt0200
https://doi.org/10.1002/dys.1696

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND
DEVELOPMENT

Poulsen, M., Nielsen, A. V., Juul, H.,, & Elbro, C. (2017). Early Identification of Reading
Difficulties: A Screening Strategy that Adjusts the Sensitivity to the Level of Prediction
Accuracy. Dyslexia, 23(3), 251-267. https://doi.org/10.1002/dys.1560

Qrgez, M., & Ab Rashid. R. (2017). Reading Comprehension Difficulties among EFL Learners:

The Case of First and Second-Year Students at Yarmouk University in Jordan. Arab World
English Journal, 8.)3 https://dx.doi.org/10.24093/awej/vol8no03.27

Reikeras, E., & Dahle, A. E. (2022). Relations between reading skill level in fifth grade and
functional language skills at toddler age. European Early Childhood Education Research
Journal, 1-14. https://doi.org/10.1080/1350293x.2022.2046831

Snowling, M. J., Hayiou-Thomas, M. E., Nash, H. M., & Hulme, C. (2019). Dyslexia and
Developmental Language Disorder: comorbid disorders with distinct effects on
reading comprehension. Journal of Child Psychology and Psychiatry.
https://doi.org/10.1111/jcpp.13140

Ward, A,, Bush, H., & Braaten, E. B. (2018). Reading Disorders/Dyslexia. In: Wilson, K. H., &
Braaten, E. B. The Massachusetts General Hospital Guide to Learning Disabilities, 21—
37. Springer Nature, Switzerland https://doi.org/10.1007/978-3-319-98643-2 2

Westerveld, M. F., Armstrong, R., & Barton, G. (2020). Reading success. In Springer eBooks
(pp. 1-17). https://doi.org/10.1007/978-981-15-3492-8 1

About authors

Naina Mohamed Mohamed Safeek is lecturer from the Department of Educational
Psychology, Faculty of Education, University of Colombo, Sri Lanka. PhD candidate at Faculty
of Human Development, Universiti Pendidikan Sultan Idris (UPSI), Tanjung Malim, Perak,
Malaysia. Specialized in Special Education and language learning.

ORCID: https://orcid.org/0000-0003-3494-4838

Dr. Kway Eng Hock is a senior lecture from the Faculty of Human Development, Universiti
Pendidikan Sultan Idris (UPSI), Tanjung Malim, Perak, Malaysia. Specializes in Special
Education. Head of the Department of Special Education.

Professor Dr. Suppiah Nachiappan is a professor from the Faculty of Human Development,

Universiti Pendidikan Sultan Idris (UPSI), Tanjung Malim, Perak, Malaysia. Specializes in
Education Psychology.

559


https://doi.org/10.1002/dys.1560
https://dx.doi.org/10.24093/awej/vol8no3.27
https://doi.org/10.1080/1350293x.2022.2046831
https://doi.org/10.1007/978-3-319-98643-2_2
https://doi.org/10.1007/978-981-15-3492-8_1

